WORKSHOP:  15 March 2010

Representatives from the following organisations attended this workshop: 
Equality Commission for Northern Ireland, the Northern Ireland Commissioner for Children and Young People and the Northern Ireland Human Rights Commission. 
Facilitator:  John Kremer

Note-taker: Aileen Connor 
1. 
What do you think are the key issues in relation to the three overarching goals as defined by the Commission in Every Child an Equal Child?
(a)
ACCESS - Every child has equality of access to a quality 
educational experience.
· There are issues around what defines a ‘quality educational experience’. 
· Also, the meaning of ‘access’ needs to be defined. Does it mean physical access, as in wheelchair accessibility, or does it mean breadth of selection with regards to things like curriculum subjects, extra-curricular subjects etc. Does it mean both? 

· Can look at things like ‘value-addedness’. (Value added can be viewed as a ‘measure’ of quality in terms of the extent to which the educational experience enhances the knowledge, abilities and skills of students). 
(b)
ACHIEVEMENT - Every child is given the opportunity to reach his

or her full potential.
· Context is required when considering this. A good level of educational attainment for someone from a low socio-economic background attending a school with limited resources will be different to what is considered a good level of educational attainment for someone from a high socio-economic background attending a private school. 

(c)
ATTITUDES - The ethos of every school promotes the inclusion

and participation of all children.
· There is an issue with regards to what is meant by ‘good relations’. Should it be restricted to the statutory Section 75 remit, or should it reflect a broader policy focus? The Department of Education is taking a broader approach to it than what is defined under the statutory remit. CCMS literature promotes inclusion, tolerance and respect etc. 

· Consensus among workshop participants seems to be that a broader policy focus should be applied. However, there is an issue with regards to how public bodies understand good relations. They very much focus on the statutory S75 remit. 
· Also, research has shown that student teachers have a limited understanding of community relations and are very reluctant to get involved in the finer details of community / good relations. Some said that they felt it was something that didn’t have a  place in teaching. 

· A significant issue in the project will be what is meant by ‘good relations’. It will have to be looked at in the broader political context. 

2.
What do you think are the key issues for each of the eight priority

 groups?
(a)
Protestant working class boys
· Career aspirations, advice and support. 
· Teachers’ expectations of children’s career paths. Family attitudes towards education. 
· Also, evidence from the Early Years project in the Shankill Road suggests that early education e.g. pre-school take-up is low. 

· Data could be gathered from parent / teacher engagement records, Surestart engagement records. 
· There is also a need to ensure that focus included rural / urban element, Protestant working class concerns are not just limited to Belfast. 

(b)
Children and young people from the Irish Traveller community
· There are issues around the value placed on formal mainstream educational qualifications, as it immediately disadvantages Traveller children. 
· However, it is recognised that employers need some form of formal qualifications when recruiting. 
· Where Traveller children are educated is also an issue. A lot of children are bussed into one particular school (St Mary’s in Belfast). This increases the travel time to and from school, and decreases the likelihood that Traveller children will engage in after-school activities. It also has an effect on how Traveller children view their educational experience. Also, it fails to integrate Traveller children into their local community.  

· There are issues around travelling Traveller children’s access to education. It could take several months to begin matriculation in each school the child attends. 
· There are also issues around tracking Traveller children’s educational take-up when they cross the border. It is considered parent’s responsibility to liaise with schools when moving children from a school in Northern Ireland to a school in the Republic of Ireland. 
· There are also issues around transfers between primary, post-primary and Higher or Further Education. 

· The Travelling identity is diverse but the settled community tend to view all Travellers the same way. 
· There are issues around bullying. All schools (those with and without Traveller children matriculating) need to promote inclusive policies, especially with regards to Traveller culture. 

· Parent / teacher / peer expectations of Traveller children is a big factor in their achievement levels. 

· Teachers feel ill-equipped to cope with issues of diversity and inclusion in citizenship classes and tend to avoid addressing difficult subjects such as Traveller inclusion, LGBT children etc.
· Initiative in Lisburn – showed that teachers need to work through their own issues before feeling confident about addressing them in citizenship classes. 
· This is an area where there are issues with the agents (teachers) as well as the group. 

(c)
Gay, lesbian and bisexual children and young people
· There are issues of non-identifications. It is a very difficult group to gain measurements for. 
· There are also age issues with regards to defining sexuality.  
· Attitudes from top-down for this group are going to be an issue for this group. 
· There is an institutional attitude in schools regarding the LGBT community. There is considerable reluctance among teachers to deal with LGBT good relations. 

· One way of measuring this would be if schools / teachers avoid the subject matter. 
· Also, the absence of informed knowledge and language among school children. 

(d)
Looked after children and young people
· Recognition is a big issue. Institutions need to recognise their responsibility to oversee looked after-children and young people’s education. 
· There are many problems with monitoring the educational wellbeing of this group, as they don’t fall into one category (children in care, 16+ children etc). 
· In measuring the attainment of this group we need to look beyond the curriculum. Particular life skills will be difficult for looked-after children who have spent a long time in care to master. The reason why they are looked after would also have a bearing on their education. 
· There is a need to split the ‘looked-after’ category into care (DETI) and detention (CJS). 

(e)
Children and young people from minority ethnic backgrounds
· Engagement with education is a key issue. 
· For children where English is an additional language, the level of education support they receive is an issue. 
· There is an issue around grouping children together into an ‘ethnic minority’ category. It’s been shown that children from Indian and Chinese backgrounds do well academically, while children from other ethnicities often don’t do as well. Grouping them into one ‘Other / Non-White’ category stops these differences being picked up. 

· If this category covers minority religions as well, an issue is that they are often not considered when the curriculum is being set. 
· Their parents often opt for voluntary exclusion from some subjects, which means that children are excluded from certain statutory education provisions, effectively because of their religious beliefs. 
· The RE focus in Northern Ireland schools is very Christian-focused. 

(f)
Disabled children and young people
· Bullying, and the accurate reporting of it are key issues. Currently younger disabled children report higher levels of bullying than older children. This may be because, as they get older, disabled children report bullying incidents less. 

· Another key issue is inclusion in mainstream education and before- / after- school activities. 
· Disabled children can be excluded from certain subjects due to the difficulties of adapting class rooms i.e. Home Economics. 
· Also, in a mainstream school, if a physically disabled child’s wheelchair breaks, they can be absent for school for up to 3 months or so before the wheelchair is fixed. 
· Parental choice in where to send their disabled children for schooling is limited in Northern Ireland. 

(g)
Young people with caring responsibilities for other people,


e.g. elderly or disabled parents
· There are important issues around identification and recognition of young carers. Children often don’t self-declare that they are looking after someone. 
· There are support issues like young carers missing breakfast / after school clubs because of caring responsibilities. It would be interesting to see what does exist in schools for this group. 
· There is a fine line between supporting young carers and calling in social services. There is a need to discover what school policies and procedures are around this. 

(h)
Children and young people of new residents and migrant workers
· The Belong Project is a family support programme which does work in this area. It looks at how much support is given to kids to maintain their own identity and first language. It has shown that where schools make an effort to include children’s first language and culture in their school environment, children settle a lot better into the school. 
· Children of migrant workers often come with only one parent or aunt, not the whole family. 

· Do schools celebrate children’s cultures? There is sort of an unwritten assumption that children should assimilate into mainstream culture. We also need to look at the inclusions of minority cultures in schools. 

3.
Are there any other priority groups that you believe should also

be included?

· Looked after children should be split into children in care / children in detention.

· Minority ethnic groups should include minority religions. 

· There may be a need to include ‘children outside mainstream education’ as a separate group. However, there are around 25 independent schools, so the feasibility of this is something that needs to be looked at. Independent schools are also outside the policy remit of DE, and may therefore be outside the policy influence of this project. On the other hand, the policy influence for this could come from the human rights element of the project – children’s right to education. 

4.
What type of indicator framework would you regard as the most
appropriate and why?

· There is an overlap between Good Relations and Equality of Opportunity indicators for some of the groups. 
· Some workshop participants said they wouldn’t favour trying to pull apart good relations and equality of opportunity indicators, as they are too interlinked. 
· There is also an issue tracking data, e.g. looking at the same child across time and looking at a child in year 8 in 2000 and a different child in year 8 in 2009. 

· With regards to the two options shown, the key stages framework provides finer detail. 

· There are issues around measurement of data. There is a problem with tracing back to a point where intervention needs to occur. 

· There was a consensus among workshop participants around the need to go beyond the statutory categories when developing the framework. However, workshop attendees views on whether to break-up / not break-up good relations and equality of opportunity indicators was dependent on the breadth of the project’s remit.

5.
What indicators and associated measures would be most 

appropriate to track each goal?
(a)
 Every child has equality of access to a quality educational 

experience.
· ‘Access’ in this context needs to be defined – physical access? Access to breadth of curriculum? 

· Access should extend to extra-curricular areas. Perhaps list areas as formal / non formal curriculum. What is accurately offered to the child – what is the child’s experience of the formal  / non-formal qualification.

· What is meant by ‘a quality educational experience’ in this context should probably be defined. Context is very important in this, as for example a child in a grammar school could have far greater access to a breadth of extra-curricular activates than a child in a secondary school. 

· Also, children outside of the formal curriculum need to be fitted in. 
· Some of the issues would be around class sizes, the level of teaching experience, the quality of teacher training in a school. These would apply across primary and post-primary schools. 
· Also, an assessment of the leadership in primary and post-primary schools should be tied in to the framework. 

(b)
Every child is given the opportunity to reach his or her full 

potential.
· There is a need to explore issues around agents i.e. teachers. 
· There needs to be a distinction between attainment and achievement through the broader curriculum. 
· There are also issues around employability which need to be factored in. 

· Primary schools hold a lot of information in children’s’ portfolios about extra-curricular activities. ETI supposedly inspect schools on grounds outside of the curriculum. They should have data on this which can be used. 

(c)
The ethos of every school promotes the inclusion and  


participation of all children.
· Recommendation: remove ‘ethos’ from this phrase. The word is loaded with a very particular meaning in the school environment.

· Looking at ETI to see what a school’s annual report says. 
· Could look at the composition of schools’ councils – are there parents on the board, are there students on the board? 
· Could also look at the constitution and ethos of schools’ board of governors. 
· Need to be careful about ‘false positives’ with regards to how schools deal with bullying. A school could say it doesn’t have an issue with bullying, and therefore doesn’t need many measures to deal with it. Alternatively, a school could be very proactive in identifying and tackling bullying. To the outside eye, the latter school looks like it has more of a problem with bullying, where it could be the case that it is better at picking up on bullying within the school.

6.
In practical terms, how would information be collected, collated, 

stored and retrieved?
· There are lots of issues around disclosure of data and who holds the data. 

· Implementation issues exist around confidentiality, consent and data protection.
