WORKSHOP:  19 March 2010

Representatives from the following organisations attended this workshop:
 Women’s Aid Federation NI, National Deaf Children’s Society, Disability Action, Children in Northern Ireland and the Committee on the Administration of Justice. 
Facilitator:  Stella Gilmartin

Note-taker: Jane Turnbull

1. 
What do you think are the key issues in relation to the three overarching goals as defined by the Commission in Every Child an Equal Child?
(a)
ACCESS - Every child has equality of access to a quality 
educational experience.
· Need to define accessibility: every child should have equal access to schools; but the child in the wheelchair very often does not have equal access. Schools will claim to be accessible but certain children from certain groups cannot access all school curricular activities or extra-curricular activities – ie schools are not equally accessible to all. Documents refer to ‘every child’ or ‘all children’; but not every child has equal access – we need full clarity of the words used. 

· Access needs to be equal in terms of physical access, access to the curriculum, access to the community within school, access to technologies, access to extra-curricular activities, access to school visits, and access to an appropriate acoustic environment.

· Section 75 doesn’t extend to schools. Is this process going to move towards that? Some elements of SENDO are covered by Section 75. 

· The Equality Commission document details inconsistencies for children in accessing education; so we can’t have an education sector that does not address equality as education is a statutory body. We need to be looking to frameworks, guidelines and benchmarking.

· Children experiencing Domestic Violence may not be able to access education.

· It is the responsibility of educators to recognize there are problems and identify issues.

· Note: Special Education Review.

· Special Education Needs = disabled children; Additional Special Education Needs =includes Looked After Children, children experiencing Domestic Violence, children experiencing bereavement.
· There seem to be different groupings of priority children who currently may not get equal educational opportunities.

· One of the Education and Library Boards has given advice to Principals on the types of support that can be provided including access

· Could measures/indicators be developed regarding access for different groups of children; including the processes to go through and what protection / support can be put in place?

· The confusion and lack of clarity over the Transfer Test can make it more difficult for children in the eight priorities to have access to Grammar Schools.

(b)
ACHIEVEMENT - Every child is given the opportunity to reach his

or her full potential.
· Achievement should not be measured simply in terms of academic achievement.

· Some children are not able to do the GCSEs they would like to do because some special schools do not offer the full curriculum (due to limits in pupil numbers); and those with need of support may be limited in their options. Furthermore, children living in poverty and in working class areas often attend schools where they have a limited choice of school subjects that they can choose to do for GCSEs.

(c)
ATTITUDES - The ethos of every school promotes the inclusion

and participation of all children.
· Religion extends to non-Christian issues / religions / cultures; because of the correlation between religion and education in schools in Northern Ireland non-Christian families are not catered for. Some schools refuse to teach non-Christian religion. 
2.
What do you think are the key issues for each of the eight priority

 groups?
(a)
Protestant working class boys
· Need for family systems, family support, role models, and community support.

· Need to increase aspirations of young people and their families.

· In 1991 there was a report done by a group of community development workers addressing this issue. One of the reasons identified for Protestant working class boys not reaching their potential was that previously in the Protestant communities there was a lot of dependence placed on fathers and uncles finding work for family members where they worked; and this contributed to a lack of value being placed on education.

· A PhD was done on Protestant working class boys and education.

(b)
Children and young people from the Irish Traveller community
· Prejudice in the form of expectations; it seems to be expected that children from the Traveller community will not get good qualifications; and so it becomes a self-fulfilling prophecy.

· Need to give them a quality chance to reach their full potential; and take into account, for example, measurement of movement between schools.

· How are teachers trained to work with the Traveller community?

(c)
Gay, lesbian and bisexual children and young people
· The hetero-normative approach to education, including almost all educational materials, does not make life any easier for gay, lesbian and bisexual children. 

· Attitudes need to be totally redressed in terms of mainstream curriculum role models, materials and activities.
(d)
Looked after children and young people
· Need to make a distinction between Looked After Children and those within the Criminal Justice System. 

· Difficulties due to changing schools.

· Likely to be a number of issues in addition to the child being Looked After.

(e)
Children and young people from minority ethnic backgrounds
· Children and young people from minority ethnic backgrounds are both high-achievers and low-achievers; there is a stark differential between the two. It would be useful to unpack the statistics and see if there is anything to be learnt from this: for example whether children were born in Northern Ireland; level of spoken English by the child / family members; cultural issues; or unsettled (eg because refugees) – a wide variety of needs and issues.

· Free school meals may not be accessed due to dietary requirements.

· Clear information needs to be provided to families.

· Difficulties with parental support (eg at parent / teacher evenings, helping with homework) when the parents have a low level of English (even when the child may have gained a good command of English).

· NICEM did a research project on education and ethnic minority groups.

(f)
Disabled children and young people
· Teachers should have disability awareness training in all areas of disability – in fact need awareness training in areas affecting all eight priority groups.

· The Children with Disabilities Strategic Alliance Manifesto has a section on disability and education issues. (copy available from 90 401 290 or 90 297 880 or info@ci-ni.org.uk)

· Good practice example of a school where teachers, janitors, dinner ladies, school governors, and pupils all learned British Sign Language – they had two deaf children enrolled at the school.

· Need statistics for all types of disabled children in education. Data is accessed from statemented children; but for example not all deaf children are statemented. At the moment we are unaware of the scale of need.

· Very often children with disabilities have more than one issue that affects them having equal access to education. For example, 40% of deaf children have additional needs. The Department for Children, Schools and Families in England has produced ‘Children with Special Education Needs 2009 – An Analysis’. In GB there is a Special Educational Needs Information Act. The government has to produce a vast range of statistics on disabilities. The Equality Commission should be seeking to do something similar.

· Special Education proposals suggest using Key Stage reviews; but there is a significant amount of time between each Key Stage and the review should be done annually. Need an annual review of outcomes of the previous year’s plan, and focus each year on moving forward; with aspirations and challenges for the child to achieve.

· Experience has shown that not all assessments are appropriate. There needs to be better recognition of the needs of the child. We need to focus on outcomes, but some specialist services do not address outcomes.

· Can be conflict when the parent wishes to send a child to a deaf school in England – at the hearing the ELB may have barristers, solicitors and staff; whilst the parent has little or no support and may not be able to finance an independent assessment. There is only one deaf school in Northern Ireland, the low number of pupils limits choices at GCSE.

· Paperwork structures may be in place; for example for transition from school to further education, training or employment. There are times when this is not effectively followed through; and the young person experiences significant difficulties in transition.

· Personal Development Plans can be an effective approach, being pupil centred. However, some PDPs remain the same year in, year out and do not take into account the developmental cycle, or present the pupil with the challenges and aspirations to achieve their potential. 

(g)
Young people with caring responsibilities for other people,


e.g. elderly or disabled parents
· Access to extra-curricular activities and school visits because of time or financial restrictions.

· Lack of parental involvement with the school or the child’s education.

(h)
Children and young people of new residents and migrant workers
· Joined-up links needed with support services.

· Appropriate information available – and getting information out to new families arriving in Northern Ireland.

· Need for English as a second language.

· Assessment / recognition of equivalency procedures.

· A basic understanding of education structures in the country of the child (eg when formal schooling starts).

· May often be a multiplicity of issues.

(i)
Comments relating to all eight priority groups

· Multiplicity / multi-identity of disadvantage: there are often overlaps; and a tendency to focus on the primary impairment / disadvantage; to the detriment of other measures.

· With regard to access, achievement and attitudes: it is not just about the child at school – general health and wellbeing issues are key factors that influence how children and young people achieve and their attitudes.

· Teachers need to be trained in a multiplicity of issues – many may be scared about how to address issues and topics

· Quantifiable measures have identified the eight priority groups; with strong statistics showing that children from these groups are under-achieving.

· Currently role models and materials in school (and society) are predominantly white, Christian and heterosexual. Education (and society) need to use materials, images, mainstream curriculum, ethos, role models etc that encompass and incorporate all the different groupings; such that they are not identified as ‘other’, but are included within the education process. 

· These children (in the priority eight groups) are children, not ‘other’. 

· A lot of people in minority groups do not feel accepted in society as a whole; not just in education.

· These groups of children are not heard; they do not have a voice. For example they are not represented on School Councils.
· The need for ease of access to mental health support and services needs to be addressed; ie pupils emotional health and wellbeing. The Department of Education is currently drafting policy and guidance on this. Need to ensure that services are accessible to all. 

· Maybe the addition of emotional wellbeing to access, achievements and attitude would be beneficial.

· Opportunity to achieve potential by finding ‘own voice’; therefore should be included as an achievement measurement.

· Maybe need to ask ‘why?’ these priority groups are suffering from lack of achievement.

· Measures need to be appropriate to the child – Personal Development Plans, regularly reviewed, are a good practice model; ie looking at the needs specific to each child, with an emphasis on outcomes.

· Need to be more aware of statistical data; two examples given – 11,000 minimum children in Northern Ireland are experiencing Domestic Violence; there are 1060 deaf children in Northern Ireland.

· Issues of transition from school to further education / training / employment. Structures may be in place for some priority groups, but they are not always effectively followed.

· We have a ten year Children’s Strategy, informed in part by UNCRC. 
· OFMDFM is in the process of developing a set of Child Rights indicators.
· Need to promote the balance between quantitative and qualitative indicators.
· Involve Children’s Services Planning and Health Boards.
· Seek rights based outcomes and rights based indicators.
· Convention of Rights for People with Disabilities – Equal Opportunities Commission and Human Rights Commission need to pull together on statistical information.
· The Northern Ireland Tackling Violence at Home strategy (OFMDFM) includes educational issues with regard to children experiencing Domestic Violence.
· How is measurable outcome achieved? School and parental / carers involvement is needed; and there should be an annual review, where information is updated.
· Consider the opportunity of developing a Virtual School for different target groups. This could store all information relating to a specific group within one place and look at how to improve each groups position. This was piloted in Cambridge for Looked After Children.
3.
Are there any other priority groups that you believe should also

be included?

· Children and young people who are experiencing Domestic Violence are not included in the priority groupings of children – they are included within the Health Boards as one of the priority groups. 

· There is a pilot programme, ‘A Social Guardian’ being developed and delivered to teachers through Women’s Aid and the Education and Library Boards addressing children experiencing Domestic Violence. The two day programme explores how Domestic Violence affects children; teachers will be trained to be aware of the signs and indicators. Note there are known to be at least 11,000 children experiencing Domestic Violence in Northern Ireland.

· Issues around religion and non-Christian religions and non-believers need to be unpacked. This is an issue peculiar to Northern Ireland with the direct links between religion and schooling. Many schools seem not to offer / appreciate / accept / address / acknowledge other non-Christian religions or non-believers. It can be difficult for parents to ask the school to remove a child from Religious Education classes, and this can further differentiate the child from others (particularly when no effort is made to provide acceptable alternatives – there are examples of children being put in the corridor if they are not attending an RE class, which is very exclusionary). Grammar schools can be quite diverse, with Protestant and Catholic pupils; how does this religious mix link to the ethos of the school? Should children from non-Christian religions or non-believers be treated as an additional priority group; or is this over-arching across the eight priority groups?

· Talk to Alternative Education Providers, eg Pathways, NewStart, Save the Children provision. 

· We get three or four phone calls a year from parents who are unable to provide effective support for their children and their education and / or have problems in accessing school buildings and teachers. For example, it can be difficult for parents with a disability to access the school and support their child (the child may not have disabilities).

· Some families do not have recourse to public funds or services; for example families experiencing Domestic Violence, refugees, new residents, and asylum seekers.

· Socio-economic issues can affect access to Grammar schools – it is more challenging to those from low socio-economic backgrounds to access Grammar schools; made more confusing with the lack of clarity over the current transfer tests.

· Emotional health and well being … should this be an additional category?

· Children do not have an equal voice.

· The more statistics and data available the easier it should be to measure indicators.

· Recognise the balance and demands on teachers, schools and resources.

4.
What type of indicator framework would you regard as the most
appropriate and why?

· Define access.

· Some issues apply to all age groups, and are cross-cutting; others need to be specific to the priority group and different age ranges.

· The multiplicity of issues must be recognised.

· Feel we need to reflect on what we’ve been saying; would be more able to comment once suggested indicators are in place – not our area of expertise.

· All indicators need to be focused, measurable and specific.

· Need to consider – has the child been considered with regard to a range of issues – and how can these be best addressed. Look at the child in all the complexity.

· Can these huge questions be addressed in all settings?

5.
What indicators and associated measures would be most 

appropriate to track each goal?
(a)
 Every child has equality of access to a quality educational 

experience.
No suggestions.

(b)
Every child is given the opportunity to reach his or her full 

potential.
No suggestions.

(c)
The ethos of every school promotes the inclusion and  


participation of all children.
No suggestions.

6.
In practical terms, how would information be collected, collated, 

stored and retrieved?
· Depends how far agencies choose to delve down.

· Confidentiality does become an issue.

· Need to find a way around the challenges because statutory agencies need to be able to plan services.

· Child protection issues.

