WORKSHOP:  23 March 2010

Representatives from the following organisations attended this workshop: 
The South Eastern Education and Library Board, the Northern Ireland Council for integrated Education, the Church of Ireland Board of Education and the Youth Council Northern Ireland.
Facilitator:  John Kremer

Note-taker: Jane Turnbull

1. 
What do you think are the key issues in relation to the three overarching goals as defined by the Commission in Every Child an Equal Child?
(a)
ACCESS - Every child has equality of access to a quality 
educational experience.
· The baseline from when children start school is not the same for all children; some have a disadvantage from 3 years old.

· Teachers tend to see access as meaning ‘access to the curriculum’.

· Access should support the needs of children in the priority groups – whilst taking into account the needs of the ‘rest of’ the pupils (there are parental concerns about the disruption caused by children with special needs in the classroom).

· Resource issues: resources are linked to the needs of the pupils and support for teachers.

· Some children who have special needs and went into mainstream education resent it and say they would have been happier in a Special School, and vice versa.

· There are similar challenges faced by Youth Services to education.

· Look beyond the formal education to access to extra-curricular activities – schools should be looking at the whole person and equip children for the world of work.

(b)
ACHIEVEMENT - Every child is given the opportunity to reach his

or her full potential.
· The use of the word ‘achievement’ narrows it down in the eyes of many people to academic achievement. We must address the full potential of each child including sport, music or any other area, not just academic potential. 

· GCSEs and A levels are the currency for the job-market. Employers are looking at what their A levels tells them; they know nothing about the individual’s ability as a team player, as someone who can take instructions, or whether or not they can work on their own. Other skills need to be developed and measured.

· More focus is needed in developing the whole child. Personal and Social Development in schools is taking this on board; but the culture is still focused on children’s results and coming out with 3 ‘A’ levels. Too little concern is placed on whether or not the young person leaves school as a developed and well-rounded person.

· There is a tension with the ‘Every School a Good School’ policy document; you cannot turn a school into a factory; with measurements and outcomes better suited to commercial settings. It seems to be an exercise in looking for indicators for statisticians to use to compare and contrast schools’ performance. 

· ‘Every School a Good School’ has very little humanity in it. Every school should be a happy place, where children can enjoy education. But how do you measure that?

· A good academic teacher may not be the teacher who inspires and best understands children, and leads to balanced happy pupils fulfilling their potential.

· Children need an environment in which they can thrive and have a good experience.

· The New Northern Ireland Revised Curriculum is pushing for the development of skills and the whole child – but where is the interconnection with ‘Every School a Good School’? Teachers are finding this difficult to deal with.
(c)
ATTITUDES - The ethos of every school promotes the inclusion

and participation of all children.
· Ethos is the key word – the school needs to buy into the ethos. If the ethos values the child as a whole person then they will gain self-esteem and pride and will be able to do their best.

· Under the revised curriculum there is a greater emphasis on ethos; which must include staff, governors and parents.

· Ethos is more than just the school and the school building. The different ethos in different schools hits you the minute you walk into the school. You can see where and how the ethos is being lived.

· Ethos may be hard to define; it is imperceptible, but you can feel it.
· Many parents do not consider the ethos of the school, whereas others might say ‘there’s a lovely feel about that school’; or they feel comfortable in the school building. However, different value systems of different parents may not seek the same kind of ethos within a school. Still a lot of parents who are seeking the three ‘A’ level outcome above all else.

· Ethos needs to be defined.
2.
What do you think are the key issues for each of the eight priority

 groups?
(a)
Protestant working class boys
· Many of the issues are more difficult to measure – for example low self-esteem, low aspirations, and low level of understanding the value of education.

· Low levels of participation – for example not attending school, non-participation in extra-curricular activities.

· Catholic children seem to have gained an understanding that education is a way to freedom and advancing themselves; in contrast Protestant working class boys see education as torture.

· This is a societal thing – further research would be interesting. How much is this still linked to the decline in the manufacturing industry (where there was the perception that there was a job waiting for family members).

· What is it in the system that doesn’t reach out to Protestant working class boys?
· Suggested that there are geographical differences, and that this is more prevalent with Protestant working class boys in urban areas; whereas in rural areas there are other forces and influences on this target group.

· How much is this due to a lack of interest and lack of commitment; and placing a lack of value on education and a lack of engagement in education.

· Issue of teachers who are not a part of the community; whereas in many Catholic schools there are teachers from the local community who have a greater holistic understanding of the community within which pupils live.

· Youth Workers can work effectively with young people who are very negative about school, but can positively participate and regularly attend out of school OCN and personal development programmes. Is this due in part to the lack of value that the school places on them; and the feeling that teachers and other children pick on them. 

· If boys under-achieve at Primary School it can continue into Post-Primary education. It can be too easy to lose boys’ engagement at the age of 7 or 8 years old.

· There is a mass of different circumstances – this is the tip of the iceberg, which links to other problems that affect this group. Their economic-social circumstances put them at a disadvantage, and the community has an influence in whether children flourish or flounder at school. Other informal learning switches children on or off learning. Links to other forms of engagement available in the community.

· Not all parents can sit down with their children and advise them on homework and support them through their education. A lot of schools run programmes for parents, but they need to first instil the will to participate.

· First influences come from the home; and if there is no value on education then children are less likely to engage at school. Should the education experience look at the structure and situation of where young people come from?
(b)
Children and young people from the Irish Traveller community
· The Travellers culture may not be the same as the culture in schools; and may not value children being highly educated (anecdotes of children being removed from school because parents feel threatened that children are becoming literate and numerate when they are not).

· Value system is at odds with the value system of schools.

· Perception of dangers within the formal education system – are there alternatives?

· Is there a tracking system in place? Very often Traveller’s children move on and may not be picked up; such that the onus is on the parents to enrol them in another school in a different area.

· This is a complex culture; and there are different traditions within the Travelling community – for example settled Travellers and travelling Travellers.
(c)
Gay, lesbian and bisexual children and young people
· Does this group include the children of same sex couples? Is there any research showing whether they have problems in schools?
· Are schools fully equipped to understand this priority group?

· Surprise at the fact that the term ‘children’ is used. Some discussion as to at what age children know that they are not heterosexual; and whether this can happen before puberty. Some felt that the children feel differently inside, even if they cannot define it, and that they do not conform to the stereotypes of their gender. It was agreed that there is a need to acknowledge the sensitivities and sexuality of children; and to have a careful definition of this group.

· Issues include isolation and alienation. 

· The Shout survey identified that young people who had openly expressed their sexuality said that bullying came from the teachers rather than pupils.

· Again relates to the ethos and values of the school; with zero tolerance to homophobic behaviour.

(d)
Looked after children and young people
· Agreement that whilst this term is used to describe a number of different groups (for example children in residential homes, foster children, children in detention etc), that the issues faced are similar.

· The group should also extend to include those who are adopted.

· How efficient is the tracking system used by Social Services and others – ie is information passed on if children change schools?

· For many children in care there are underlying reasons as to why they are in care; and to that extent the more the school knows about the background the better.

· Low levels of self-esteem often associated with this group.

· The expectations of adults around looked after children and young people may be different than their expectations of other children, for example with regard to behaviour; and their treatment of them may be different.
(e)
Children and young people from minority ethnic backgrounds
· Add in the word ‘religious’ – ie ‘Children and young people from minority ethnic and religious backgrounds’. 

· Integrated sector ethos – look at what this means.

· When done well, this can be done very well.

· There are examples of good practice in accommodating religion, for examples in Integrated Schools. In Brownlow the school has opened a Prayer Room to accommodate the high number of Muslim pupils enrolled at the school; including world religion and humanism in Religious Education. Children from all religions need to feel equally able to contact pastoral care staff (eg Lagan College is good at this).

· There is still a difficulty in Northern Ireland in people aligning themselves to ‘other’ or ‘none’ when asked about religious beliefs. This is proving difficult for Integrated schools; where the DE is not happy with returns that suggest ‘no’ religion and parents are being asked to nominate some religion for inclusion on enrolment forms.

· Putting employment legislation into educational legislation does not fit.

· Some discussion as to whether priority groups 5 and 8 can be joined together; but agreement that they should remain separate as there are different issues. 

(f)
Disabled children and young people
· Access issues for those with disabilities.

· The category should include those children and young people who are ‘long term sick’.

· Absenteeism due to illness – needs to be accommodated by the school (eg allowances for late delivery of homework, help with catching up on subjects missed).

· One of the biggest issues in the education needs review was the system itself; the attitudes from administration, and how many parents have to fight to get the support and help required by their child in school.
(g)
Young people with caring responsibilities for other people,


e.g. elderly or disabled parents
· Seen to be ‘slackers’.

· How much do the children disclose? May have fear of the school knowing about the home situation (especially when it may be related to mental health issues or drugs abuse). If the school was aware of the situation there would be more support and understanding.

· Lack of participation in extra-curricular activities due to responsibilities at home.

· Financial circumstances may prevent young carers from participating in activities such as school trips. 
(h)
Children and young people of new residents and migrant workers
· Issues around parents and / or children not speaking English.

· Different eating habits.

· Cultural issues and culturalisation issues.

· Understanding required for those coming from war and conflict.

· The status of refugee and asylum seeking families is different to other children in Northern Ireland.
(i)
Comments relating to all eight priority groups

· Would like to understand more about why these priority groups were identified; the statistics are quite different. 

· How do these young people see themselves in the school environment? How are they treated and are they given respect?

· All children and young people in these priority groups are marginalised in some way.

· The school ethos should be inclusive and accommodate the differences of children – those who are different should not have to accommodate the system.

· Issues about the extent of parental disclosure are relevant to a number of the groups, ie how much information they give the school. This links into how much the parent feels valued by the school and how much pupils are valued – which is an issue for the school ethos. 
3.
Are there any other priority groups that you believe should also

be included?

· Home Educated children and young people – seems to be a growing group; and some of the children are at risk; and others do not have a choice about being home educated. One of the key issues is social exclusion and a huge lack of awareness about society and the world. For example there are 30 to 40 known families in the SEELB area where the children are being home educated. Some of this is excellent; but there are concerns for the child’s welfare with others. Families providing home education are monitored, but this is not always very well regulated. Some parents send the children to Post-Primary education after providing home education up to the age of 11.

· School aged mothers.

4.
What type of indicator framework would you regard as the most
appropriate and why?

· Are there particular issues at different stages? Issues change from year to year depending on the needs of the child. 

· Broader Primary, Post-Primary and Other framework preferred.

· Useful to distinguish between Equal Opportunities and Good Relations – feeling that the discussion was more of equal opportunities than good relations during the workshop.

Discussion about Good Relations

· What does good relations include? School politics, cooperation between schools, extra-curricular activities, anti-bullying policies, anti-harassment policies etc. Noted that all schools should have a range of policies and procedures in place covering academic and non-academic issues, which will be reviewed during school inspections.

· Good relations became synonymous with good relations between Catholics and Protestants / Nationalists and Loyalists after the Good Friday agreement (and began to be used n place of cross-community relations). But we are now in a more global society and the understanding of the term good relations should be extended to accommodate this. Some present felt their organisation had moved on some time ago from the narrow ‘Northern Ireland definition’.

· Good relations is an issue that needs to be addressed for all marginalised young people.

· Sectarianism is still a massive issue in Northern Ireland; but good relations needs to be all-encompassing.
5.
What indicators and associated measures would be most appropriate to track each goal?
(a)
 Every child has equality of access to a quality educational 

experience.
· Teacher training comes under the ethos of the school – all teachers are entitled to ongoing training and professional development. Needs are changing, especially with mainstreaming of education, and teachers need to be trained to understand pupil needs, rather than simply using labels.

· Revise the Teacher Training curriculum to meet new needs and challenges.

· Move away from the ETI agenda, reaffirmed by Every School a Good School, that focuses on academic statistics for the media.

(b)
Every child is given the opportunity to reach his or her full 

potential.
· Need to have some imaginative ways of capturing non-formal educational experiences; and adding a currency to that.

· Youth Services input to children and young people is not quantified. Youth Services do a lot of work with young people who are struggling at school.

· Educational attainment focused on equality concerns me – it needs to be around space and values that are not easy to quantify.

· Will indicators look at learning to learn experiences where children thrive and have a positive experience? Quantification can lose sight of the full picture.

· This is the biggest challenge for schools at the moment; with the tensions between the Northern Ireland Revised Curriculum and Every School a Good School.

· There is the argument that if education puts an emphasis on the development of the whole child and the development of their skills that this will enable children to better access literacy and numeracy.

· The focus is still on measuring academic related criteria – from the Transfer test to GCSEs and then ‘A’ levels. Until there is a change of culture the goal for many parents and schools is the pupil leaving with 3 ‘A’ levels.
(c)
The ethos of every school promotes the inclusion and  


participation of all children.
· Trying to develop and define the ethos of the school and what develops and defines it. But how to measure that? Conversation and observation?

· Some measurements that recognise parts of school life and the ethos are measurable – for example processes and structures.

6.
In practical terms, how would information be collected, collated, 

stored and retrieved?
· Confidential and under data protection legislation.

· If information is gathered for one purpose can it then be used for another?

· To what extent can information about pupils be shared between one school and another?

· So much data is collected about children at Primary school – how is the value added factored in?

· There needs to be a certain amount of benchmarking; but how reliable is it?

· More qualitative measures need to be included, linked to the three over-arching goals; but recognise that this is more difficult to capture and measure.

